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3rd party billing of para supports  
Richfield Health Resource Center 



Norms/Protocols 

 
Come prepared to learn/teach 
 
Take care of yourself and others 
 
Assume positive intent 
 

 Seek and speak your truths (with grace) 
 

 Embrace attempts at humor 



Teaching Points 

 
I can articulate how trauma and social emotional 

challenges impact student learning 
 
I can engage in dialogue with peers and support staff 

around my observations of students 
 
I can identify 2 new strategies to implement with students 

experiencing challenges 



As we learn together today…  

●  Know this is a broad overview of how some 
students present in school 

●  The forthcoming information is a broad sweep of 
challenges that students experience 

●  Your work is to understand these issues and seek 
support as needed.  Your work is not to diagnose 
or treat students for the socioemotional challenges 

●  Hold students in their contexts as you work to know 
them 



Every Opportunity 



Turn, Talk and Share 

Discuss your noticings of the adult-child 
interactions.   What are key takeaways and 
learnings for you? 





When things are bad, 
and you feel mad, 

you are not doing well 
and you still have to learn to spell…. 



Turn and talk: 
Share with a partner the various challenges that you 

anticipate students in your districts to be 
experiencing that impact learning and 

engagement 





Take a moment... 

To quietly consider your own tendency in being a goat 
or bear without judgement.  In what situations are you 
more of a goat?  In what situations are you more of a 
bear?  Which students most engage your bear self?  

Your goat self?  Identify one person you will share this 
with as you move into the school year who will support 

your bear presence. 



What is Emotionally Responsive Practice? 

� Popcorn thoughts. 



Emotionally Responsive Practice  
in a School Setting 

 
 
“In schools that heal, every professional in the school 

building takes responsibility for the emotional well-
being of children”.   

 
 Lesley Koplow, M.S., L.C.S.W. 
    



Components of Emotionally  
Responsive Practice 

� Receptive, motivated learning for children 
requires a foundation of emotional well being for 
each child.    

 
� Emotional well being of school children can be 

best supported by having knowledge of children’s 
developmental and life experience challenges. 

 
� Stress, grief and trauma are toxic to the cognitive 

development of children. 



Challenges to Emotionally  
Responsive Practice and Your Role 

� Turn and talk with the same peer and revisit 
your initial dialogue with your peer around 

challenges that you anticipate.  Discuss how you 
see your role in supporting the experience of an 

emotionally responsive classroom. 



Contextual Lives of OUR Students  

Caregivers who care deeply about them 
Students who are doing their best every day 
Resource disparities  
Experiences of abuse and neglect, that may be 

experienced as traumatic 
Students of color, various immigration status and 

learning differences 
 



Adverse Childhood Experiences 

ACES - scale of experiences in early childhood 
that are correlated with later adult/
developmental challenges including health and 
mental health issues and life expectancy. 

Children with higher ACES have higher resting 
heart rates  

Impact of trauma on global development 
 



  What is Trauma? 
� A sudden or unexpected experience that creates a  

lasting substantial, psychological impact. 
(Malchiodi, 2008) 

 
� An external blow that renders a person helpless. (Terr, 

1991) 
 
� A psychologically distressing event outside the range of 

usual human experience and involving a sense of 
intense fear, terror and helplessness.	
	



Impact of Trauma 
Varies 
 
Must consider protective factors 
 
Understanding of grit 
 
Resilience:  the ability to succeed despite adversity 
 
What is experienced as traumatic varies from individual to 

individual	
	



Incidence of Childhood Trauma   

 

	Nationally, 1 in 4 children will 
experience a traumatic event by age 16  

(NCTSN) 
 

Only 20% of children who need help will receive it. 
(President’s New Freedom Commission Report) 



Types of Childhood Experiences that  
May Be Traumatic   

� Physical and sexual abuse 
� Death or loss of a loved one 
� Domestic violence in families 
� Witnessing police activity or having relative incarcerated  
� Automobile accidents or other serious accidents 
� Out of home placement / Termination of parents rights 
� Homeless and highly mobile families 
� Life-threatening health situations/ painful medical procedures 
� Natural disasters and terrorism 
� Refugee and war zone trauma 
� Life-threatening illnesses or injuries of a caregiver 
� Witnessing or experiencing community violence 
� Significant prolonged bullying 



What is the Impact of Trauma   
� Frequency, intensity, duration and timing of the 

traumatic events determine the outcome and impact. 
(Perry, 1998) 
 
� Chronic trauma during early childhood has more 

pervasive and damaging effects than an isolated 
traumatic event during adulthood. 
 
� “Repeated exposure to trauma creates templates of 

experience for children.” (Perry, 2000) 



Traumatic Memories   

� Memories may be repeatedly experienced as powerful, 
vivid and overwhelming.  Child can experience it as a re-
traumatization.  

� Traumatic memories can disrupt normal development 
when experience creates “triggers” which become 
generalized to neutral or environmental objects.   

� Fearful memories are encoded in the brain differently 
than those from non-traumatic memories. 



Memories Distort Perceptions   

� Child begins to form assumptions about their world: 

� “Adults are scary and dangerous.” 
� “I cannot trust myself or others.” 
� “If I let them close they will hurt me.” 
� “I have to get it before others take it away from me.” 
� “I deserve to be hurt.” 
� “I have to work hard to protect myself, I have to get 

away, I have to run.” 



Trauma Symptoms Handout   

� Know these are only symptoms and does not mean the 
child is “traumatized” or has PTSD.   



Secondary/Vicarious Trauma 

� Secondary trauma symptoms are common among those 
who teach and care for traumatized children. 

� “The natural consequent behaviors resulting 
� from knowledge about a traumatizing 
� event experienced by a significant other. 
� It is the stress resulting from helping or 
� wanting to help a traumatized or 
� suffering person” (Figley, 1995). 



Trauma and the Brain 

Trauma - fight/flight 
 
Executive functioning - development and use 
 
Hypervigilance/freezing/startling 



Self and Mutual Care for School Staff 

� Nurture your own physical, spiritual and emotional 
health.  
� Spend time with friends and family. 
� Spend time with emotionally healthy children. 
� Rest. 
� Get regular exercise.  
� Involve yourself in activities and hobbies that help you 

feel centered.  
� Remember that even small things can make a positive  

difference.  



Turn and Talk 

� Turn to a peer and share three things you currently do 
that support self and mutual care.  Commit to your peer 
to practice these as you move into the new school year.   



What can you do? 

 
 
 

Listen - Protect - Connect 



Listen - Protect - Connect - 1 of 4 

� Provide safety – incorporate the word safe into all 
rules, guidelines and discipline as it helps give the 
child a sense that safety is an attainable goal and 
the basis for adult restriction of their activities. 
 
� Model calm environment – help reduce arousal,  

teach self-regulating skills and be aware of tone of 
voice and body language.   



Listen - Protect - Connect - 2 of 4 

� Nurture trusting relationships – Fine tune your special 
relationship based on each child’s developmental needs 
and life experiences. Never underestimate the healing 
power of your relationship. 
 
� Name and acknowledge the child’s thoughts and 

feelings -  Help the child interpret their inner world. Use 
what you know about the child to respond authentically 
and respectfully. Verbalize statements such as “I wonder 
if you are worried there aren’t enough crackers for you.” 



Listen - Protect - Connect - 3 of 4 

� Teach children to seek adult help - connect with the 
child in moments of distress.  Create a plan for getting adult 
help when needed.   

 
 

� Provide consistency - offer predictable patterns for the 
daily schedule. Unpredictability and the unknown will make a 
traumatized child more anxious, fearful and symptomatic.   

 
 

� Offer validation – When children offer information about 
their trauma acknowledge rather than discount or minimize 
the child’s feeling and fears. Use statements such as “that 
must have been scary” or “grown ups can be confusing 
sometimes”.  What’s heavy on our minds takes up mental 
space. 



Listen - Protect - Connect - 4 of 4 

� Build self-worth - Positively reinforce and enhance a 
child’s sense of self-worth through competence, 
mastery, creativity and facilitating positive peer 
relationships.    

 
� Be self-aware - Recognize your own feelings and fears 

about the needs of children exposed to trauma. 
 

� Develop individualized care plans - Use the support 
of parents, social workers, support staff and therapists to 
build bridges between home, school and community.  



Action Commitments 

� Create 1-2 measureable action commitments based on 
your learning today.  Plan to share out if there is time.  



Closure 

	
Questions or comments? 

 
� It is easier to build strong children  
� than to repair broken men. 
� ~ Frederick Douglass 


