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Presentation Overview  
§ Where does SEL fit  
§ What is FBA—BIP process  
§ What’s required of a BIP  
§ How to align SEL and BIP  



When addressing challenging behavior Functional Behavior 
Assessment (FBA) and Behavior Intervention Plans (BIPs) are key 
components for effective intervention. However, many practitioners 
have difficulty aligning their commitment to Social Emotional Learning 
(SEL) with the structure of FBA and BIPs. In this session, we will 
review the Prevent, Teach, and Reinforce model (Dunlap, Iovannone, 
Kincaid, et al) and how this model integrates the key components of 

SEL into the FBA/BIPs process. 



Where does SEL fit  



Multi-Tiered Systems of Support  

~ 80% of Students 

~15%  

~5%  



Tier	3:	Intensive,	Individualized	
Interven3ons	&	Supports	
The	most	intense	(increased	3me,	narrowed	
focus,	reduced	
group	size)	instruc3on	and	interven3on	based	
upon	individual	
student	need	provided	in	addi3on	to	and	
aligned	with	Tier	1	&	2	
academic	and	behavior	instruc3on	and	
supports.	
Tier	2:	Supplemental	
Interven3ons	&	Supports	
More	targeted	instruc3on/interven3on	and	
supplemental	
support	in	addi3on	to	and	aligned	with	the	
core	academic	and	
behavior	curriculum.	
Tier	1:	Core,	Universal	
Instruc3on	&	Supports	
General	academic	and	behavior	instruc3on	
and	support	
provided	to	all	students	in	all	seIngs.	

Mul%-%ered	Systems	of	Support:	
MTSS	



Somewhere we probably need 
examples of SEL for Tier 1 & 2 and 
how it’s different  



Add	Title		

•  Science	has	taught	us	that	students	can	
learn	appropriate,	pro-social	behavior		

•  For	our	students	who	aren’t	responding	
to	Tier	1	and	Tier	2	interven%ons,	need	
to	collect	addi%onal	assessment	data		

•  You	may	be	wondering,	what	if	none	of	
my	students	are	“responders”	then	
what???		



Core	
+	
Supplemental	
+	
Intensive	Individual	
Instruc3on	
1.Where	is	the	student	
performing	now?	
2.Where	do	we	want	him	to	
be?	
4.What	specific	informa3on	do	
we	have	about	strengths,	
preferences,	rela3onships,	
triggers,	func3on	of	behavior?	
5.What	resources	will	move	
him	at	that	rate?	





How do we get there…. 



Individualized PBS (Tertiary) 

§ For high-risk students: 
– History of severe 
problem behaviors 

– Demonstrated resistance 
to intervention 

– An intensive system of 
support is needed 

– Including individualized 
assessment and 
intervention 

~ 80% of Students 

~15%  

~5%  



Step 1: 
Prioritize and define 
 problem behavior 

Gather broad information 

Step 2: 
Conduct a functional 

assessment 

Step 3: 
Develop hypothesis 

statement 

Step 4: 
Develop the  

behavior support 
plan 

Step 5: 
Implement, evaluate, 

and modify 

Gather specific information 

Antecedent/setting event 
interventions 

Alternative skill 
instruction 

Responses to   
problem behavior 

Long-term  
supports 

From Bambara and Kern, 2005 

Individualized Supports forStudents with Problem 
Behaviors, p. 50 



Functional Behavioral Assessment 
– Driving Themes 

§ Changes (increase and decreases) in behavior 
are due to changes in the environment 

§ FBA examines the relation between the behavior 
and the environment  

§ Effective interventions are based on assessment 
of the relationship between environment and 
behavior  

§ Ongoing, careful data collection and analysis are 
essential 



Behavior 

Antecedent Consequence 
Setting 
Event 

Breaking Down Behavior: 
PREDICTION – DESCRIPTION – FUNCTION  



BEHAVIOR SUPPORT
PLANNING

COMPETING PATHWAYS

+ 



BEHAVIOR SUPPORT
PLANNING

COMPETING PATHWAYS

+ 

What events  
(tasks, statements, 
proximity, gestures, 
failures, attention, 
etc.) precede 
problem behavior in 
a predictable 
manner  

Descriptions 
should be clear 
enough that an 
outside reader 
could act out the 
behavior in a 
way that looks 
and sounds very 
much like the 
student  

What outcomes 
follow the behavior  
1.  Why would the 

student want to 
do that  

2.  What’s in it for 
the student 

3.  How does that 
behavior help 
the student  

4.  What is the 
student trying 
to get out of 
this  

5.  What’s the 
purpose of this 
from the 
student’s 
perspective?  



Summary Statement/Hypothesis 
Statement 

§ Should include three components: 
§  Prediction-- the situation in which the behavior occurs 
§ Description- specific behavior that occurs 
§  Function-- the intended outcome or function of the behavior 

We need this information to get us to Intervention!  



Setting Events Triggering 
Antecedents 

Maintaining 
Consequences 

Problem 
Behavior 

FBA Summary Statement 

1 2 3 4 

Head Hit 

In room with 
Noise and/or  
too many 
people 

Taken out of 
the room to 
hallway -
Avoid noise/
people 

Allergies 

From TA-Center on Positive Behavior Support 
www.pbis.org 

When Johnny is in a noisy room with too many people, he hits 
his head, which results in him being removed from the room.  
We’ve  noticed this occurs more when he’s having issues with 
his allergies  

How does this 
relate to SEL 

What would we 
teach   



Setting Events Triggering 
Antecedents 

Maintaining 
Consequences 

Problem 
Behavior 

FBA Summary Statement 

1 2 3 

Adapted from TA-Center on Positive Behavior Support 
www.pbis.org 

Negative 
Exchange 

about 
Homework 

Request to 
Read Aloud 

Swear,  
Leave Room 

Escape 
Task 

demand of 
reading out 

loud 

Darin:  
8th grader, typically 
developing, very social, not 
strong reader 

When Darin is asked to read out loud, he swears and leaves the room, which results in 
escaping the task demand of reading out loud and possibly the embarrassment of being 
a poor reader.  

How does this 
relate to SEL 

What would we 
teach   



Setting Events Triggering 
Antecedents 

Maintaining 
Consequences 

Problem 
Behavior 

FBA Summary Statement 

1 2 3 

Adapted from TA-Center on Positive Behavior Support 
www.pbis.org 

When Marion is on the playground and another peer has her preferred activities  
(swing), she screams at or threatens the peer, which results in peers being afraid and 
Giving her the materials or equipment).  

Marion: 
3rd grader,  
ASD 
Strong preferences for games 

Reprimand 
during prior 

class 

Playground, 
peers 

playing with 
preferred 

items 

Scream at / 
threaten 
others 

Get 
access to 
game or 

equipment 

How does this 
relate to SEL 

What would we 
teach   



Setting Events Triggering 
Antecedents 

Maintaining 
Consequences 

Problem 
Behavior 

FBA Summary Statement 

1 2 3 

Adapted from TA-Center on Positive Behavior Support 
www.pbis.org 

When Cody has already completed one task and is asked to complete another, he yells  
and argues with the teacher. This results in the teacher talking with Cody and sometimes  
he getting peer attention.  

Cody : 10th grade student; OHD  

Already 
completed 

1 task 

Asked to 
complete 
another 

task   

Yells, 
argues  

Teacher 
talks with 

Cody -
Obtain peer 

and 
teacher 
attention 

How does this 
relate to SEL 

What would we 
teach   



BEHAVIOR SUPPORT
PLANNING

COMPETING PATHWAYS

On Mondays and/or  
when up all of the  

night before. 

Daily nongraded quiz  
on previous night’s 

homework 

Verbal protests, slump 
in chair, walks out of 

room. 
Avoids doing quiz & 

homework discussion. 

Do quiz without 
complaints. 

Discussion about  
answers & homework. 

Turn in with name & 
sit quietly w/o  
interrupting. 

+ Give time to 
review  
homework. 
+ Give quiet time 
before starting. 

+ Give easy “warm-
up” task before 
doing quiz. 
+ Precorrect 
behavior options & 
consequences. 

+ With first sign of 
problem behaviors, 
remove task, or 
request completion 
of task next period. 
+ Remove task 
based on step in task 
analysis (STO). 
+ Provide effective 
verbal praise & 
other reinforcers. 

Teach options to 
problem behavior: 
1. Turn in blank 
2. Turn in w/ name 
3. Turn in w/ name 
& first item done. 
4. Turn in w/ name 
& 50% of items 
done.  



Setting Events Triggering
Antecedents

Maintaining
Consequences

Problem
Behavior

Desired
Alternative

Acceptable
Alternative

Typical
Consequence

Competing Pathways Model  for 
Darin  

Negative 
Exchange 

about 
Homework 

Request 
to Read 
Aloud 

Swear,  
Leave 
Room 

Escape 
Task 

demand of 
reading 
out loud 



Here go to intervention part and 
possible example of how this fits 
with BIP – State requirements here  
§ End with Figure that shows the three layers  



Adapted from Zins, Bloodworth, Weissberg, & Walberg, (2004) 
in Stansberry Brusnahan & Neilsen Gatti, 2012 

Promotes 
Positive 

Behaviors  



Step 1: 
Prioritize and define 
 problem behavior 

Gather broad information 

Step 2: 
Conduct a functional 

assessment 

Step 3: 
Develop hypothesis 

statement 

Step 4: 
Develop the  

behavior support 
plan 

Step 5: 
Implement, evaluate, 

and modify 

Gather specific information 

Prevent  
interventions 

Teach  
Interventions 

Reinforce  
Interventions 

Long-term  
supports 

Adapted from Bambara and Kern, 2005 

Individualized Supports forStudents with 
Problem Behaviors, p. 50 



Why Promote Students’ Social and Emotional 
Competency? 

Students who receive SEL instruction are: 
• more connected to teachers and school 
• more engaged in learning 
• more motivated to learn 
• more well behaved/less likely to engage in problem 

behavior 
• able to perform better on achievement tests and get 

better grades 
Source: Zins, Weissberg, Wang, & Walberg (2004). Building Academic Success on Social and 

Emotional Learning (SEL): What Does the Research Say? 



SEL Improves Academic Outcomes 
• 23% increase in skills 
• 9% improvement in attitudes about self, 

others, and school 
• 9% improvement in prosocial behavior 
• 9% reduction in problem behaviors 
• 10% reduction in emotional distress 
• 11% increase in standardized achievement test 

scores (math and reading) 
Source: Durlak, J.A., Weissberg, R.P., Taylor, R.D., & Dymnicki, A.B. (2011). The effects of 
school-based social and emotional learning: A meta-analytic review. 
 



Does Social Skill 
Instruction Work for 
students with EBD?  
Research is mixed  



Sort of… 

§ Meta-analysis report that SSI can improve social skills 
from 8% to 31%  

§ Some studies show SSI more effective for students 
described as withdrawn and least effective for children 
describes as aggressive 

§ Results show high scores on measures of problem 
solving but little effect on social behavior in naturalistic 
settings, measures of peer acceptance/rejection or 
behavior ratings 

§ 30 hours of instruction over 10-12 weeks is not enough 
 
From: Mathur, Kavale, Quinn, Forness & Rutherford, 1998; 

Quinn, Kavale, Mathur, Rutherford, & Forness, 1999).  



More research  

§ SST produces improvements in two-thirds of secondary 
students with EBD, compared to one-third of control group 
(Cook, et al., 2008).  



“For SST knowledge base to grow, schools need to create and 
nurture a culture in which SST would be an important and 
ongoing component of the curriculum that benefits not only 
target students but also their peers because it facilitates a 
more supportive and inclusive student body.” Maag, 2006,  
pg. 14. 



So, what do you do?  
 

Teach skills that meet students 
needs, in relevant contexts, and be 
integral part of the total curriculum  

Meadows, 2009 



Plan for Social Skill Instruction 
§ Definitions  
§ Why to teach  
§ What to teach 
§ How to teach  
§ Examples  



Definitions… 



Social and Emotional Learning 
(SEL) Defined 

A process through which young people 
 and adults develop the fundamental 

 social and emotional skills of  
§ self-awareness,  

§ self-management,  
§ social awareness,  
§ relationship skills, 

§ responsible decision making.  
 



Social and Emotional Learning 
 
 
 
 

A Framework for SEL Programming to Enhance 
Student Success in School and Life 

Learning 
Environment 

SE Skills 
Instruction 

Positive 
Outcomes + = 

We’ve spent 
the first 7 
weeks of 

the course 
focused on 

this 



Assumptions of Social Skills Instruction 

§ Social skills are learned behaviors and can be taught 
§ Social skills are prerequisite for academic success 
§ Behavior management problems are social skills 

problems 
§ Targeted social skills must produce valid outcomes for 

students 
§ Targeted social skills must meet students’ social/

behavioral intent 
§ Social skills are bets taught in the context of social 

tasks and situations that are relevant  
Yell, et al., (2009), 159-161 



Social and Emotional Learning (SEL) 
SEL is the process whereby children and adults develop essential 
social and emotional skills, knowledge, and attitudes related to: 

SEL	

Self-awareness 

Social 
awareness 

Relationship  
skills 

Responsible 
decision-
making 

Self-
management 

Forming positive 
relationships, working in 
teams, dealing effectively 

with conflict 

Making ethical, constructive 
choices about personal and 

social behavior 

Managing emotions 
and behaviors to 

achieve one’s goals 

Showing 
understanding and 
empathy for others 

Recognizing one’s emotions and values as well as 
one’s strengths and limitations 



5 Core Social and Emotional Competencies  

 
Self-awareness 

 

 
Social-awareness 

 

 
 

Responsible 
Decision-making 

 
 

Self Other 

 
Self-management 

 

 
Relationship 

Skills 

Decision Making 

• Accurate self-
perception 
• Recognizing one’s 
strengths, needs, and 
values 
• Self-efficacy--sense of 
personal impact 
• Identifying and 
recognizing emotions 

• Impulse control 
• Stress management 
• Self-motivation and 
discipline 
• Goal setting 
• Organizational skills 

Perspective taking 
Empathy 
Listening skills 
Appreciating 
diversity 
Respect for others 

Communication 
Social engagement 
Building 

relationships 
Working 

cooperatively 
Negotiation skills 
Refusal skills 
Conflict management 
Help seeking and 

providing 

Problem 
identification 

Situation 
analysis 

Problem solving 
Evaluation  
Reflection  
Personal, moral, 

and social 
responsibility 



Why to teach 

§ Consider the definition of EBD and how the student qualified  
§  Lacking certain social skills or correct usage of social skills has 

contributed to poor academic and social outcomes 
§ Have a difficult time picking up skills informally and determining 

which skills to use when, where, and with whom 



What do we teach: Social Skills 

Classification 
1.  Acquisition deficits – can’t do 
2.  Performance deficits – won’t do  
3.  Fluency deficits – knows how and wants to but is 

awkward or unpolished 
4.  Competing behaviors – internalizing  and externalizing 

behaviors 

SEL 

Self-
awareness 

Responsible 
decision-
making 

Relationship  
skills 

Social 
awareness 

Self-
management 



First step is to formally or informally 
assess  

§ Formal rating scales  
§ FBA  
§ Other ideas  



Use the S.A.F.E Method 
Sequenced, Active, Focused, Explicit 


